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Part 1: Shifting

our Mindset

THE WAY WE
TALK T0 OUR
CHILBREN
BECOM:S THEIR
INNE® V@ICE.

Peggy O'Mara




Connection Mindset Shifts Activity

. Connection Mindset Shifts

&y

Shift From.... Shift To....

Children can and should be contrelied by the We can’t force people, even children, to do

adult. The adult is the rule-enforcer and things. The adult is the needs-noticer and making

compliance is key. connections and modeling desired behaviours is
key: “we’re more likely to take direction from,
listen to, and learn from someone who sees us.”
— Dr. Jody Carrington and Laurie Mcintosh

Dysregulation in the classrocom means that the Dysregulation in the classroom means that the

adult isn’t managing the class appropriately. A students are learning to regulate from the adult.

quiet classroom is optimal for learning. In fact, “chaos is necessary to learn the calm. You

to regulate™ — Jody Carrington and Laurie
Mclintosh. A quiet classroom does not always
equate to being the better learning environment.
Our job is to fix students and their behaviours. Our job is to repair, listen, and be present
(proximity) as “we cannot fix trauma... we’'re not
in the business of fixing kids.” - Dr. Jody
Carrington and Laurie Mclintosh
“Fixing is often so different from repairing” — Dr.
Jody Carrington and Laurie Mcintosh
Note: the desire to fix — similar to the desire for
compliance —is our own lid flip or flight, flight,
freeze response.
Safety is directly related to control. “Safety is directly related to consistency,
predictability, and perceived control over any
given situation.” — Dr. Jody Carrington and Laurie
Mcintosh
Stressful situations, for children and adults alike,
include:

Novelty

Unpredictability

Threat to ego/competence guestioned

Sense of control lost
Note: “fun days” aren’t always fun for all.




Connection Mindset Shifts Activity

Guiding Questions:
1. Why was the mindset shift you selected significant to you?
2. How can we shift to the ideal mindset?

3. How can we support our colleagues to shift their
perspectives?



art 2: Taking

jective ABC




ABC Data

Date/Time

Setting

Antecedent

Behaviour

Consequence

Effect

When did the
interfering
behaviour
occur?

Where did the
interfering
behaviour
occur?

What happened
immediately
prior (i.e.,
triggered) to the
interfering
behaviour?

Describe the
interfering
behaviour.

What did you do
or what
happened after
the interfering
behaviour
occurred?

What effect did
the consequence
have on the
interfering
behaviour?

5




ABC Data

@0

ANTECEDENTS
Setting Events Triggers

CONSEQUENCES

Input that, under the
right conditions,
nearly guarantees
the behaviour.

Conditions that
influence a person’s
tolerance to triggers.

Two key questions:
 What happened after?
 What impact did it have?




The Pop Can Analogy

Setting Events

* Think of the student as a pop can.

e 7:00 am- wake up after only getting three hours of sleep
*shake

7:30 am- mom and dad get in a fight *shake
8:30 am- a student runs into me in the hallway *shake
9:00 am- | don't understand my math assignment *shake

9:30 am- teacher asks me to get out a notebook, | can't
find it (trigger) *I meltdown (behaviour)

The student's reaction does not seem to match the trigger- a
simple request to take out a notebook; however, the pop can
was ready to explode.



ABC Data Collection


https://docs.google.com/file/d/1VUTBOOio4k8b5AqZQ9D1ve3hG8-Nnahi/preview

Observations Activity




Observations Activity




Observations Activity




Observations Activity

| ‘old him we cou'dn't keep it as a pet She doesn’'t want to come out




Taking Objective ABC Data

SUbjective «<—
When your

When you

opinions and Feeling Fact OBserve and
conclusions are record what
the “subject” is visible and
of your report. She is: measurable.
“She is always ) b.Iur.tmg
o - kicking
aggressive! :
- running away
- ignoring

@ @ Topography: What does it ‘look’ iike?




The Purpose of Data

Data may reveal...

? How OFTEN a behaviour occurs (frequency).
? How SEVERE the behaviour gets (severity).
? WHEN the behaviour occurs.

? WHO is the behaviour targeted at.
? PATTERNS or THEMES.

? The FUNCTION of the behaviour.




Brad’s ABC Form *Last Updated: May 3, 2021

staff:

If applicable, filling in for student who was targeted:

Definition: Physical Aggression- has occurred when the student makes forceful, physical contact with another person.
verbal Aggression- has occurred when the student uses abusive/threatening language or profanity towards another person with a volume louder than conversational norm, includes giving the

middie finger.
Property Destruction- behaviour involves actions that render objects in need of repair or replacement or has the potential to damage objects, includes throwing objects not meant to be thrown.
Date/Time Setting Antecedent Behavior Consequence Effect
When did the aggression Where did the aggression | What happened Describe the aggression? What did you do or what What effect did the
occur? occur? immedizately prior (i.e., happened after the consequence have on
triggered) to the aggression occurred? Brad?
aggression?
Please Record Please Check Please Check Any That Apply Please Chedk Any That Apply- Please Check Any That Apply | Please Check Any That Apply
-active activity___ Mark an “A" if it was an
Date: ~classroom___ <omputer____ attempt. -moved away from Brad___ -continued with same
-halhway___ -desk work___ ”'r:"" Aggression: -said ___is not okay, you task____
Period 1 -sensory____ ~transitioning f 5 bing f — need a break/walk___ -redirection to task
Time: library___ -staff gave a verbal ,kicmg'pem: -33id ___ is not okay, and effective___
|ym__ request/prompt one time__ -pushing perwon redirected to task____ -redirection to task
Period 2 -outdoors___ -staff gave a verbal throwing an object at a -switched staff___ ineffective___
Time: ity bus__ request/prompt 2+ times__ person____ -5taff other verbal___ -went with switched staff____
-pool___ -staff said no___ -other: *w/hat did you say? -stayed with targeted staff__
Period 3 -other: -5taff said break is over___ -Went to sensory____
Time: -staff said go to class___ ‘:’"‘" "'N:‘::""‘ *for how long?,
-5taff said put phone away____ toase . -other: *what did he do in sensory?_
Lunch -staff said no that's private____ ,p,ds ,Ms- v
Time: -other: -giving the middle finger -went for a walk__
-other: *for how long?
Period & -Brad verbal___
Time: Property Destruction: *what did he say?
Brad’s Precursors: -hitting/kicking objects__
Period S -appears frustrated___ ;’:::‘"‘ objects__
Time: -not following directions____ ’ -still seeing precursor
-makirg -] ﬁst_ Please Chedk beh.avior_
-growimg_ Severity: -Syng
-raising voice___ -Person not injured__ -other:
-other: -Person physically injured_

*Definition of physicoly injured:
coused poin and/or left ¢ mork.
if physically injured record injury:

Total time escalated:




ABC Data Collection Activity 2



http://www.youtube.com/watch?v=5bcuFlT-08c

ABC Data Collection Activity 2 Answers

Antecedents

Behaviour

Consequence

Effect

Setting Events:
Math class. Too
hard for Millie.

Trigger: Johnny
gets praise.

Millie hit Johnny
one time on the
head with a fist.

Johnny cried and
said "why did you do
that?"

Teacher told Millie
not to hit, she
should know better,
sent to principal.

Millie visited with
the principal and got
a high-five (was not
honest with him).

Millie smiled

and appeared
happy when seeing
the principal.

Millie returned

to class

and participated in
art and recess.




ABC Data Collection Activity 1



http://www.youtube.com/watch?v=oa6znlKBFAg

Part 3: Behaviour
Response/NVCI

BEHAVIOR
|S

. COMMUNICATION




NVCI
I

The CPI Crisis Development ModeF"

“xeg'afed_E"Perie,,

\ e

1. Anxiety 1. Supportive

L2. Defensive | '2. Directive

3. Risk Behavior 3. Safety Interventions

4. Tension Reduction :4. Therapeutic Rapport i’:[lt]SlSSﬁEF%T'FE‘




Part 4: Behaviour

Response/
Co-Regulation

WHEN THEIR UPSET  MEETS OUR CALM

e I~ )t T A A s e S T —— T O ——

WE ARE BUILDING SELF-REGULATION

~ MONA DELAHOOKE ~

@kwiens62



Coping and Tolerance Skills: The 3 Rs

I E—————————
THE3R’S

Based on the work of Dr. Bruce Perry

¢ CORTICAL BRAIN

Third: We can support the
child to reflect, learn,
remermber, articulate and
become self-assured.

LIMBIC BRAIN

Second: We must relate
and connect with the child
through an attuned and
sensitive relationship.

BRAIN STEM

First: We must help the child
to regulate and calm their
fightu/flight/freeze responses.




Coping and Tolerance Skills: The 3 Rs

“When little people are overwhelmed by big emotions,

iH's our jJob +o share our calm, ot join +heir chaos.”

o T TN—

- LR. Knost




What Part of the Brain are They In?

Concept from The Whole-Brain Child




Coping and Tolerance Skills: Breathing

CALM DOWN WITH TAKE 3 BREATHING

Breathe in, slide up

&' How do you feel now?
¥ Are you calm or would you
like to toke another 5 breaths?

1. Stretch your hand out like a star.

2. Get the pointer finger of your other hand ready to
trace your fingers up and down.

3. Slide up each finger slowly ~ slide down the other side.

4. Breathe in through your nose ~ out through your mouth.

3. Put it together and breathe in as you slide up and
breathe out as you slide down.

Keep going until you have finished tracing your hand,

SQUARE
BREATHING

1 2 3 4

‘ breathe in for 4 seconds I
| breathe out for 4 seconds
4 3 2 1

hold for
4
seconds

=N WD

A w NN +=

hold for

seconds




Coping and Tolerance Skills: Breathing

“We don’t have to do all of it alone. We were never meant to.” - Brene Brown



http://www.youtube.com/watch?v=uxayUBd6T7M

Coping and Tolerance Skills: Additional Strategies

Today, | feel...

surprised

Ra)

D

- 4
i

sad

'

bored

Forced Choice




Part 5: Prompting

- for Independence




All About Prompting .

P costommon 1 -~

7 WABITS
rop EDUCATORS
w“o DON'T Uuse
VISUALS
1. S0y '\ns\'ruc\'ior\s

2. vepeok instrucktions
3 Sa“?irs\: Par\: 03011\

® Prompting involves cueing the students
about what behaviour(s) to perform.

® |tis used during forwards and backwards
chaining, for discrete trial training, when
shaping by excessive approximations (for

}. S0y \asc‘; "“;t o getting closer and closer to the desired
W\ directions agam - .
imio@c Lask Dehaviour behaviour), and with FIRST/THEN.

‘7. repeo{’, S\:ePS \"7

A\

® |Itis used daily and for everyone!
® |tis a way to foster independence in our
students!

Discuss: What are some of the different
ways that you prompt your students?



Hierarchy of Prompts

Hierarchy of Prompts

* Independent, no support needed.

LEVEL?
GESTURAL
SYMBOLK

* Demonstate with gestural prompt, no voice or touch.

mm:::;:.ut \ * Prompt with Q or cue to rephrase/redirect.

e State the direction.

* Demonstrate the action, before or at same
time as student.

* Light touch to guide behaviour.

* Physical touch to guide behaviour
until student begins task.

* Hand over hand.

- e
M|u..




|Stugent’s Name:

Flease use Nerardhyy of promots for tnais

Tracking Our Prompts .

[Student: Task: Purchasing

Task: Crossing the Street
Please use hierarchy of prompts for each step of the task snalysss

/ / > /
3 / 4 4 / / / / 3 / / g
/ / / / / / / / / / /
7 4 J /s " 2 / 7 4 V4 7 > ~ =
; / 7 4 / / Takes item to till
ros Q
Takes out wallet NJ
Siop at curd =2
Takes out money 7
Look both ways %
BigD Passes money to
no Car. crosses P jer 3
the sireet! quickly -
Car. wans at Waits for change
Curd until the car s change in Gl'
has passed or ut 9
stopped wallet
z L=
W car stopa: Puts wallet in
makes eye ket {
contact with the Takes bag/item 7
driver before o
arossng )
Crosses the Prompting Hierarchy
street auckly 8 — Independent
Crossing the Street. WIith Lights 7 — Gesture/Symbolic

8 — Indirect Verbal - VWhat do you need to do next?

Slop at curd

5 — Direct Verbal - You need to borrow,
4 — Model Using Sample

Fush the walk
bution

3 — Minimal Physical Prompt
2 — Partisl Physical Prompt

Wat for wakong
hoht

1 — Full Physical Prompt

When the hightis
on, checks that
cars are siopped

Cros=es the
sireet apcky

Prompting Hilerarohy

8 - Indapandent

7T - Gesture’Symbdolc

6 —~ Indrect Verdal = Yimat do you need 1o 4o next?
5 — Direct Verdal - You noad 10 DOrmow

4 - Node' Using Savgie

3 - Mnimal Pryscal Frompt

2 - Partad Physical Promet

1 = Ful Physical Promet



Prompting Video Discussion



http://www.youtube.com/watch?v=rfP82V1QVpI

Prompting with Visuals

R

FIVE MOORE MINUTES
SPECIAL HOME LEARNING



http://www.youtube.com/watch?v=jxK2DoaKRlQ

Visuals are for EVERYONE, EVERYWHERE!

CUIDADO

USA UNA

MASCA
POR FAVOR

ATENCION\ | |

Q2 A || f. SUELO NO

S
Y
CUIDADO
X' MoJADO. FUMAR




Hierarchy of Visual Prompts
e

Hierarchy of Visual Prompts

* Independent; no support or verbal support needed.

» Written words to signify the activity/item/person as the
visual prompt. Ex) Written words on a schedule: "shoes on"

SALIDA

LEVEL 6 * A symbol to signify the activity/item/person as the

T AIE. SO visual prompt. Ex) Line/arrow towards boot rack

\e A symbol to signify the activity/item/person
\ as the visual prompt. ex) Sign for boot rack

* A picture of a generalizable activity/item/person|
as the visual prompt. ex) Cartoon or PECS image of a shoe

» A picture of the exact activity/item/person
as the visual prompt. Ex) Picture of their shoe

* Ageneralizable physical item as the
visual prompt. ex) Toy shoe

e The exact physical item as the
visual prompt. Ex) Their shoe




Building Student Independence Discussion

AN DN It 1. What level of prompting do you use most with
| students?
2. Could a verbal turn into a non-verbal?
| 3. How would this increase the independence and at times
. self-esteem of our students?
4. Are there times we are prompting a student to do
something (e.g. put your shoes on) but they can
actually do it without the prompt or with a gesture
instead?
5. How can we increase our use of visual prompts?
6. Are we giving enough wait time between prompts?
Hint: busy self with another task or student.






; Thank You!

Jen Montague- montague.jennifer@prairiesouth.ca

Kourtney Gorham- gorham.kourtney@prairiesouth.ca

o ©

CONTACT US: QUESTIONS COMMENTS FEEDBACK FUTURE PD



